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ABSTRACT
Name : Aulia Nurinsani. A
Reg. Number : 20400113046
Department/Faculty : English Education/Tarbiyah and Teaching Science
Faculty
Title : Using Plus Minus Interesting (PMI) Strategy in
Teaching Speaking Ability at the Second Grade of Mts
Mahyajatul Qurra’ Lassang-Takalar”
Consultant I : Prof. Hamdan Juhanis, M. A., Ph. D
Consultant II : Indah Fadhilah Rahman, S.Pd.I., M.Hum
The objective of this research is to improve speaking ability of the students
at the second grade of MTs Mahyajatul Qurra’ by using Plus Minus Interesting
strategy. This research was classified as Classroom Action Research (CAR). It
was conducted in two cycles, which was held three meetings in its every cycle.
The subject of this research was 25th students with 11 boys and 14 girls. The data
were quantitative obtained from tests (preliminary study test, first cycle test, and
second cycle test) and observation guidelines. The data was gained from test and
observation within both first cycle and second cycle and also from observation
showed that the students’ speaking ability after being taught by using plus minus
interesting strategy in asking and giving opinion material had significantly
improved.
The finding of this research showed that improvement of the students’
speaking ability from the first cycle to the second cycle has improved. The mean
score of vocabulary terms was 2.32 in the first cycle test and became 3.84 in the
second cycle test. Besides that, the mean score of grammar in the first cycle was
1.52 became 3.2 in the second cycle. Then, pronunciation terms, the students
score from first cycle to the second cycle was 2.6 became 4.04. Furthermore for
the students’ speaking accuracy and fluency, their score also increase from 2.24
became 3.4.
Based on the data above, the researcher concludes that using plus minus
interesting strategy increased the speaking ability of the Second Grade Students
(VIIIa) at MTs Mahyajatul Qurra’ Lassang-Takalar significantly. Therefore, PMI
Strategy is very potential to be applied in speaking class because PMI can help
students generate ideas about a question or problem and encourages students to
reflect on creative and border aspect of a topic.

1CHAPTER I
INTRODUCTION
A. Background
Speaking is the first step that needs to be learned by young English
language learners. As a second language, speaking is one of the language skills
that plays an important role in human communication. However, it means that
developing speaking skill to young learners is not easy because of the status of
English as a foreign language which it is not used in national or social life.
In principle, speaking skill is one of the most widely implemented,
especially in the learning process. In Indonesia is not easy speaking skill to young
learners in Indonesia is not easy because of the status of English as a foreign
language. Thus, children learn English as a foreign language tend to consider
English as a subject, not as a language for communication.
To make the situation easier, the English teaching should be focused on
the students’ ability to communicate well through spoken. Through the speaking,
the students can express ideas that exist in their thinking. Speaking activity is a
process that happens gradually. It requires experience, time and enough practice
so that speaking is an integral part in the whole process of students learning. All
of them is certainly happened during the students learn.
In reality, although English has been taught since in elementary school,
most of the students in junior high schools rarely use English when they
communicate with their teacher or their partner in the classroom. This condition
2can be caused at least by two main factors thats from students and also from the
teacher. The researcher found that the students have problem in speaking.
According to the condition that can be caused by students are : The first,
the students do not have enough English ability such as vocabulary or
pronunciation mastery. The second, the lack of students’ mastery in vocabulary
and also pronunciation make students do not feel confident when they want to
share their idea in English orally. The third, they are afraid of making mistakes
and being mocked by their friends. Those conditions are not supported with
enough motivation given by the teacher. It means that the students feel shyness in
communication and also the condition that can be caused by teacher are : The
firts, the teacher does not create the appropriate conditions in class where the
students can actively communicate with others in English. It can be caused by the
situation that there is no adequate resources including teaching topic or materials
that given by the teacher was not interesting and also teaching media. The second,
the lack of resources also impacts the teacher’s knowledge about teaching and
learning method in which the students have more opportunities to explore
themselves. The teacher still uses the traditional method where he or she becomes
the center of the class.
By considering the fact above, the researcher tries to use plus minus
interesting strategy to improve speaking ability to be one of the effective model in
learning process.
Based on the general background above, the researcher intends to give an
alternative teaching techniques that can be used in teaching speaking to the
3students and make speaking class enjoyable, interesting and communicative. This
possibility had motivated the observer to conduct a research to know the effect of
using plus minus interesting under the title ‘Using Plus Minus Interesting (PMI)
Strategy in Teaching Speaking towards  the Second Grade Students of Mts
Mahyajatul Qurra’ Lassang-Takalar’
B. Problem Statement
Based on the previous background, the researcher formulates problem
statements as follow:
“How is the implementation of PMI Strategy in improving the students’ speaking
ability at MTs Mahyajatul Qurra’ Lassang-Takalar?”
C. Objective of the Research
Based on the problem statement above, the objective of this class action
research is to find out the improvement of the second grade student’s speaking
ability by using PMI strategy at MTs Mahyajatul Qurra’.
D. Significance of the Research
1. Theoretical Significance
This research will give contribution in English teaching learning process
especially in teaching speaking. The result of this research can be used as
reference for those who want to conduct a research in English teaching learning
process.
42. Practical Significance
a. For the teacher
By having experiences and many kinds of teaching strategies, the teacher
will feel more confident and always ready in facilitating of teaching learning
process. Teacher will have many kinds of strategies and methods for the next of
teaching speaking and can make appropriate strategy and method for the students.
b. For the students
The students are able to have a lot of experiences in doing spoken ability.
The students are able to construct their spoken ability based on their experiences
that they have gotten from their teacher. By using of teaching methods, the
students will be more confident in facing teaching learning process. The students
will get motivation in speaking.
c. For other researchers
They can have an alternative source when they intend to do another
research about the same technique or skill. They can develop other ideas based on
this research.
d. Pedagogically
The result is expected to give the readers fundamental knowledge that can
be implemented in the classroom for the benefit of the students’ development in
speaking English.
E. Scope of the Research
The scope of this research focuses on identifying the students’
improvement of speaking ability in learning English through expression asking
5and giving information/opinion materials that based on the students’ needs and
interests at the first years of MTs Mahyajatul Qurra’ Lassang-Takalar by using
PMI Strategy.
F. Operational  Definition of  Terms
1. Speaking Ability
Speaking Ability is an interactive process of contructing meaning that
involves producing and receiving and also processing information.
2. Improvment
Improve means a change for the better, progress in development, the act of
improving something, advancement or growth. In this research the improvement
is a change for better or progress in development that focus on the speaking ability
by using plus minus interesting strategy
3. Plus Minus Interesting Strategy
PMI Strategy is one of activity in learning speaking English. In this
activity, the student have to think of the Plus point, Minus point, and Interesting
point of an idea. The purpose of this actifity are to train the student’s imagination
and the critical thinking of the students in speaking English.
6CHAPTER II
REVIEW OF RELATED LITERATURE
A. Some Previous Research Findings
Speaking as one of language skill has made many researchers explore and
expose the implementation of various methods in teaching language. There are
some research findings that support the research.
Supartinah (2010) conducted the strategy of PMI to Develop the Students’
Critical Thinking through Speaking Activities (An Action Research in
Acceleration I of SMP 1 Karanganyar in the Academic Year 2008/2009). Her
research consisted of three cycles, with three meetings in every cycle. There were
two types of data in her research; qualitative and quantitative, which were
collected by observation, interview, questionnaire, and test. In research finding,
she states that PMI can improve the students’ Critical Thinking. Therefore, PMI
Technique is very potential to be applied in speaking class.
Elfita (2005) conducted a research at Junior High School to explore the
effect of using PMI Strategy. She reported that 97% of the subject found it
interesting to study speaking skill by combaining PMI strategy and Galery Walk .
In addition, 95% of the subject said that pictures by using PMI and Galery Walk
positively affected their interested.
Mirawati (2013) conducted the study on improving students’ speaking
skill through PMI Strategy at SMP 3 Lubuk Alung, the researcher comes to the
conclusion that PMI could improve the students’ speaking skill wel
7B. Some Pertinent Ideas
1. The Concept of Speaking
Speaking is an interactive process of constructing meaning that involves
producing and receiving and processing information. Speaking requires that
speaker not only know how to produce specific point of language. Chastain (1976:
356) states that speaking is a productive skill. As such, its development is
undertaken after the receptive, of listening comprehension, perhaps of reading,
and it is always somewhat behind that of the receptive skill. Byrne (1976:8) also
states that oral communication is two way processes between speaker and listener
and involves the productive skills of speaking and receptive skills of listening
(understanding).
Based on Oxford Advanced Learner’s Dictionary, speak is to talk or say
something to mention. Speaking is a means of oral communication in giving ideas
or information to others. It is the most essential way in which the speaker can
express himself through the language. An act of communication through speaking
is commonly performed in face to face interaction and happens as part of dialogue
or rather than form of verbal exchange.
Based on the meaning of speaking above, the observer concludes that
speaking is an oral communication between speaker and listener in giving
information each other. It is the act or an instance of uttering words as the process
of exchange information each other.
In other view, speaking is fundamental and instrumental act. Speakers talk
in order to have some effect on their listeners. They assert things to change their
8state of knowledge. They ask them questions to get them to provide information.
They request things to get them to do things for them. And they promise, warn,
and exclaim to affect them in still other ways. The nature of the speech act should
therefore play a control role in the process of speech production. Speakers begin
with the intention of affecting their listeners in a particular way. They select and
utter a sentence they will bring just this affect.
2. The Elements of Speaking
Speaking is making use words in ordinary voice, uttering words, knowing and
being able to use language; expressing one in words; making speech. While skill
is the ability to do something well. Therefore, we can infer that speaking is the
ability to make use of words or a language to express oneself in an ordinary voice.
In short, the speaking skill is to perform the linguistics knowledge in actual
communication. The ability functions to express our ideas, feeling, thoughts, and
need orally (Hornby. 1995: 826).  Besides, there also four components that can
help the speaker and the listener to understand the messages that people try to
communicate, the components of speaking are described as in the following:
1) Pronunciation
Pronunciation cannot largely learn successfully by imitation and repetition.
Therefore, teachers should have good standard of pronunciation in order that the
students can imitate their teacher in any teaching and learning process, but we
cannot expect our students to sound exactly like American or Britain and the
teachers should introduce the activities will be done in order to give the
opportunities to make a lot of repetition.
92) Vocabulary
There are two types of vocabulary in general; they are active and passive
vocabulary. Active vocabulary is the words which the students will need to
understand and passive vocabulary is the words which we want the students to
understand, but they will not use themselves.
3) Grammar
Tarigan (in Suriani, 1996 (in Rusdi, 2015)) states that grammar is the
description of structure of language and the ways of arranging linguistics units,
word and phrases to form sentences in the language. It usually concerns also with
the meaning and function of the sentence.
Grammar is sometimes defined as the way words are put together to make
correct sentences. A specific instance of grammar is usually called a structure
would be the past tense, noun plurals, the comparisons of objectives, and so forth
(Ur, 1996 in Rusdi 2015).
Grammar is generally introduced in one of two ways in most textbooks.
Either the new grammar is incorporated in the dialogue and narrative, or presented
in example sentences at the beginning of the lesson. After the students have
studied this initial presentation, the individual grammar points are isolated and
practice. The teacher either drills the grammar into the students or introduces the
concept through meaningful explanation examples and exercise.
4) Accuracy and Fluency
It is now very clear that accuracy and fluency are both important goals to
pursue in CLT. While fluency may in many communicative language courses be
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an initial goal in language teaching, accuracy is achieved to some extent by
allowing students to focus on the elements of phonology, grammar, and discourse
in their spoken output. Fluency is probably best achieved by allowing the stream
of speech to flow; then, as some of this speech spills over beyond
comprehensibility, the ‘riverbanks’ of instruction on some details of phonology,
grammar, or discourse can channel the speech on a more purposeful course.
3. The Characteristics of Speaking
Speaking skill is seen as somewhat difficult for some language learners.
A speaker should at least pronounce the words well, choose the suit dictions, and
try to do grammatically correct though, perhaps in any cases, it is common when
a speaker speaks without having good attention at accuracy or fluency. Brown
says that there are eight characteristics of spoken language can make oral
performance easy as well as, in some cases, difficult:
1. Clustering
Fluent speech is phrasal, not word by word. Learners can organize their
output both cognitively and physically through such clustering.
2. Redundancy
The speaker has an opportunity to make meaning clearer through the
redundancy of language. Learners can capitalize on this feature of spoken
language.
3. Reduced forms
Contractions, elisions, reduced vowels, etc., all form special problems in
teaching spoken English. Students who don’t learn colloquial contractions can
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sometimes develop a stilted, bookish quality of speaking that in turn stigmatize
them.
4. Performance Variables
One of the advantages of spoken language is that the process of thinking
as you speak, allows you to manifest a certain number of performance
hesitations, pauses, backtracking, and corrections.
Learners can actually be taught how to pause and hesitate. For example, in
English our “thinking time” is not silent; we insert certain “fillers” such as uh,
um, well, you know, I mean, like, etc. one of the most salient differences between
native and nonnative speakers of a language is in their hesitation phenomena.
5. Colloquial Language
Make sure our students are reasonably well acquainted with the words,
idioms, and phrases of colloquial language and those they get practice in
producing these forms.
6. Rate of Delivery
Another salient characteristic of fluency is rate of delivery. One of our
tasks in teaching spoken English is to help learners achieve an acceptable speed
along with other attributes of fluency.
7. Stress, Rhythm, and Intonation
This is the most important characteristic of English pronunciation. The
stress-timed rhythm of spoken English and its intonation patterns convey
important messages.
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8. Interaction
Learning to produce waves of language in a vacuum without interlocutors-
would rob speaking skill of its richest component: the creativity of conversational
negotiation.
This analysis shows how easily speaking skill can be accommodated
within this particular view of language. When a teacher asks students to use the
spoken language in the classroom, the teacher needs them to take part in a process
where not only involves a knowledge of the target language, but also a general
knowledge of interaction between the speaker and hearer in order that meanings
and negotiate meanings are made clear. For example, the hearer may respond or
give feedback as to whether the hearer has understood or not what the speaker has
just said.
4. Types of Speaking
Based on Brown (2001), there are six types of classroom speaking
performance that students are expected to carry out in the classroom:
1. Imitative
A very limited portion of classroom speaking time may legitimately be
speech generating “human tape recorder speech, where, for example, learner
practice an intonation contour or try to pinpoint a certain vowel sound. Imitation
of this kind is carried out nit the purpose of meaningful interaction, but for
focusing on some particular element of language form.
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2. Intensive
Intensive speaking goes one step beyond imitative to include any speaking
performance that is design to practice some phonological or grammatical aspect of
language. Intensive speaking can be self initiated or it can even form part of some
pair work activity, where learners “going over” certain forms of language.
3. Responsive
A good deal of student speech in the classroom is responsive: short replies
a teacher or student. Initiate questions or comments. Such speech can be
meaningful and authentic
4. Transactional (dialogue)
Transactional language, carried out for the purpose of conveying or
exchanging specific information is an extended form of responsive language.
5. Interpersonal (dialogue)
The other form of conversation mentioned in the previous was
interpersonal dialogue, carried out more for the purpose of maintaining social
relationship than for the transmission of fact and information. Learners would
need to learn how such features as the relationship between interlocutor, casual
style, and sarcasm are coded linguistically in this conversation.
6. Extensive (monologue)
Students at intermediate to advanced levels are called on to give extended
monologues in the form of oral reports summaries of perhaps short speeches.
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5. Teaching Speaking
According to Havrive kavi in asrul (2010:8) states that what is meant by
teaching speaking is to ESL learners to produce the English speech sounds and
sound patterns, ask the learners to use word and sentences stress and intonation
patterns, ask the learner to use words and sentences according to the proper social
setting, audience, situation and subject matter, after that organize their thoughts in
a meaningful and logical sequence, then use language as a means of expressing
values and judgments, finally use the language quickly and confidently with
unnatural pauses, which are called as fluency. In addition, Havrive Kavie also
gives some suggestion for the English teacher while teaching oral language, they
are:
1. Provide maximum opportunity to students to speak the target language
by providing a rich environment that contains collaborative work,
authentic materials and tasks, and shared knowledge. The students are
engages to speak more in front of the class; it can be pair work and
depends on the material.
2. Try to involve each student in every speaking activity; for this aim,
practice different ways of student participation.
3. Reduce teacher speaking time in class while increasing student speaking
time. Step back and observe students.
4. Indicate positive signs when commenting on a student’s response.
5. Ask eliciting questions such as “what do you mean? How did reach that
conclusion?” in order to prompt students to speak more.
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6. Provide written feedback like “your presentation was really great. It was
a good job. I really appreciated your efforts in preparing the materials
and efficient use of your voice”
7. Do not correct students’ pronunciation mistakes very often while
speaking.
8. Involve speaking activities not only in class but also out of class; contact
parents and other people who can help.
9. Circulate around classroom to ensure that students are on the right track
and see whether they need your help while they work in groups or pairs.
10. Provide the vocabulary beforehand those students in speaking activities.
11. Diagnose problems faced by students who have difficulty in expressing
themselves in the target language and provide more opportunities to
practice the spoken language
6. Techniques in Teaching Speaking
Many of classroom speaking activities which are currently used are:
1. Acting from script
This activity encourages students to act out scenes from plays or their
course books, sometimes filming the result. Students will often act out dialogues
they have written themselves. This frequently involves them in coming out to
the front of the class.
2. Communication games
Speaking activities based on games are often a useful way of giving
students valuable practice, where younger learners are involved. Games based
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activities can involve practice of oral strategies such as describing, predicting,
simplifying, and asking for feedback.
3. Discussion
One of the reasons that discussion fail is that students are reluctant to
give an opinion in front of the whole class, particularly if they cannot think of
anything to say and are not confident of the language they might use to say it.
Many students feel extremely expose in discussion situations.
4. Prepared talks
A popular kind of activity is the prepared talk where students make a
presentation on a topic of their own choice. Students should speak from notes
rather than from a script. Prepared talks represent a defined and useful speaking
genre, and if properly organized, can be extremely interesting for both speaker
and listener
5. Questionnaires
Questionnaires are useful because by being pre planed they ensure that
both questioner and respondent have something to say each other. Depending
on how tightly design they are, they may well encourage the natural use of
certain receptive language pattern and thus be situated in the middle of our
communication continuum. Students can design questionnaires on any topic that
is appropriate. As they do so the teacher can act as  a resource, helping
them in the design process.
6. Simulation and role-play
Many students derive greet benefit from simulation and role- play.
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Students simulate a real life encounter as if they were doing so in the real
world. A simulation and role-play can be used to encourage general oral fluency
to train students for specific situation.
7. Debate
Debate is an activity in which opposite points of view are presented and
argued. Debate can present opportunities for students to engage in using
extended chunks of language for a purpose: to convincingly defend one side of
an issue.
All speaking activities above encourage students to practice speaking in
classroom. Teacher should choose appropriate activities above based on the
level of the students.
Every teaching and learning process can be enjoyable if teacher gives the
appropriate activity based on students’ levels. Beside it the process of
transferring knowledge can be done easily.
7. PMI Strategy (Plus Minus Interestinng)
Edward de Bono was the first to explain this technique. Edward de Bono
states that The Plus Minus Interesting is an attention-directing tool. Moreover,
Plus Minus Interesting is an important Decision Making tool: The mind tools used
so far in this section have focused on selecting a course of action from a range of
options. From the statements above, this teaching technique is a good processing
activity, this can be used within a range of classroom activities, examining issues,
and also enhance the students’ speaking ability.
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A Plus Minus Interesting is a useful way of recognizing the value of an
idea, rather than being influenced by the emotions that surround it. It works well
by holding back an action and reconsidering the positive, negative, and interesting
aspect of the situation before making a decision about what to do, particularly if
the dicision-making meant to be directed towards improvement in the situation. In
doing Plus Minus Interesting, we deliberately direct our attention first towards the
Plus points, then towards the Minus points and finally towards the Interesting
points.
In other words, Plus Minus Interesting chart can help the students to
enlarge their opinion about the current issue in many aspects, not only think in
one side, but the students become a wise decision maker because Plus Minus
Interesting gives them chance to think both negative and positive sides of the
issue it self by exploring and discussing the idea that they alredy got from the
issue, so that the students can explores their critical thinking and think clearly also
speak bravely after considering plus, minus, and interesting point from the
statement given by the teacher.
In teaching speaking, a facilitator / teacher should plan many activities to
increase opportunities for spoken production in the target language. It is hoped
that the participants/students will have numerous opportunities in a range of
speaking activities. One of the techniques that can be applied is PMI (Plus, Minus,
and Interesting). According Nation and Thomas (1988: 51), this method is
suitable to develop students’ critical thinking through speaking activities. He
agrees to de Bono who has developed material for teaching of ‘thinking’. This
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material is designed for native speakers, but its small group creative approach to
problem solving is particularly appropriate in the foreign language classroom.
One of the techniques used is PMI (Plus, Minus and Interesting).
The reason is that PMI is the simplest way of thinking. Besides, it is
suitable for the beginning learners. The PMI treatment of ideas are :
P = Plus - the good points of idea
M = Minus - the bad points of idea
I = Interesting - neither good nor bad but interesting nevertheless
A problem can be defined as a situation where there is a gap between
reality and situation that we hope. Problem can be viewed as a task where a
thinker tries to find solution and think critically to the task. According to Bono
PMI was designed to help studens focus attention to more than one perspective
and opinion. It means that in PMI strategy teacher prosecute students to attention
than give opinion based on their point of view. Thus, it makes the students interest
to study English.
Bennett (2001) defines that PMI as assist in making wise decision, critical
thinking (analysis) and evaluation. It means that, it will help students to give the
opinion depend on critical thinking. When they get problems, they can analyze it
and they make decision. After that, the students can make evaluation.
Furthermore, Conklin (2012) states that PMI is a strategy of teaching
language, usually a second language, in which the target language is allows
students to rate decisions and outcomes as plus, minus, or interesting.In here, the
teacher ask the students to definite the plus, minus, or interesting. The students
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prosecute to use English language. This strategy, with using the PMI chart the
students can develop their ideas.
Moreover, Sanchez (2010) states that advantages of PMI are :
1. PMI can help students generate ideas about a question or problem.
2. This strategy can help students to see and value both sides argument.
3. This strategy helps students to make informed decison.
4. This strategy encourrages students to reflect on creative and border aspect
of a topic.
5. This strategy can make students free to share their ideas to other.
In conclusion, through this strategy students can comprehend a problem
and find the solution easily. This strategy can build confidences of student in
speaking. Base on their knowladge about the topic, they can share it to other
confidently.
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CHAPTER III
RESEARCH METHOD
A. Design of Research
The design of research used by the researcher in this study is Classroom
Action Research. According Kemmis and Taggart (2006:66) described the
approach or the procedure of CAR into four steps. They are; (1) plan, (2) action,
(3) observation and evaluation, (4) reflection. The relations among them is
called a cycle. It means that, a cycle consists of plan, action, observation, and
reflection.  Further detailed information of this research method is provided
shows :
The scheme of Classroom Action Research
Figure 1. (adapted from Kemmis and McTaggart in Arikunto, 2010)
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Firts cycle :
1. Planning
This step, the researcher prepared what the students have to do in the
action step. All planning included lesson plan, made syllabus, pre-test and post-
test assessment tools, media or teaching aids, observation sheet, and instrument
test, to be used in the classroom during PMI implementation.
2. Acting
a. Gave expression and vocabularies needed
b. Explained the materials and instruction for practicing
c. Practiced and performed in the front of the class
d. Evaluated and gave general conclusion
3. Reflecting
a. Evaluated the teaching and learning process
b. Analyzed the students’ achievement
c. Revise the lesson plan for the next cycle
4. Observing
a. Observed the students’ participation
b. Observed the students’ achievement
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Second cycle:
1. Planning
a. Revised lesson plan and modify the technique
b. Reselect the materials
c. Prepare the observation checklist for the students
d. Prepare the questionnaire and post-test 2
2. Acting
a. Review the previous material
b. Gave the topic
c. Group work
d. Students perform role play in the front of class
e. Evaluated and gave general conclusion
3. Reflecting
a. Analyzed the students’ progress in speaking based on the score students got
in post-test 2
b. Analyzed the students’ response based on the questionnaire result
4. Observing
a. Observed the students’ achievement
b. Observed the students’ participation
B. Research subject
The subject of this research is the second grade students at MTs Mahyajatul
Qurra’ in academic year of 2016/2017. The number of student in the classroom
was 27th students, 13 students were male and 14 students were female.
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C. Setting of the research
a. Setting of time
This research was conducted in academic year 2016/2017 at the second
grade students at MTs Mahyajatul Qurra’. It was done for 8th month and 1 month
for collecting the data. It is started on 15th August till 15th September 2017.
b. Setting of place
This research was conducted at MTs Mahyajatul Qurra’ Desa Lassang
Kecamatan Polongbangkeng Utara Kabupaten Takalar Provinsi Sulawesi Selatan.
D. Research Instrument
The instruments were used in this research those are:
1. Test
In this research, the researcher used an achievement test to measure the
student’s speaking skill improvement. The researcher used oral test in the form
of discussion and individually. There were four elements of speaking that used
to assess students’ speaking ability, there were: pronunciation, vocabulary,
grammar, fluency and comprehension. With this form, the scoring can be done
quickly and easily.
2. Observation Guidelines
The researcher used observation guidelines to assess students learning
activity in English teaching learning process. Observation is important for
assessing physical and the improvement of students speaking ability. The
observation sheet will filled out by researcher during the process of teaching and
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learning. The researcher took a note on student’s activities and the process of the
teaching and learning in the classroom reflected in the pre-activity, while activity
and post activity. The making of the observation sheet was based on the procedure
as written in lesson plan so that it fulfilled the requirement of content validity. The
observation sheet was used to determine whether the students were active in class
or not. To make them clear, the form of observation sheet described below:
Table 1.1
The form of observation guidelines
Aspects Indicators Score
Learning
Activities
Doing their assignments based on the teachers’
instruction.
Asking question to their lecturer if there is an
instruction which is not clear.
Giving comments and suggestions about their
friends’ job.
Presenting their discussion result without being
appointed by the teacher.
Discussing and working together with their friends
in doing their assignments.
Doing assignments from their lecturer well.
Creativitas
Showing their curiosities with asking question to
their lecturer and friends.
Exploring their ideas.
Thinking and are not hopeless for looking for
answer using books or asking to their friends.
Feeling of
happiness
Looking happy in learning process.
Not feeling sleepy during the teaching and
learning process.
Interaction
Discussing with their teacher.
Discussing with their friends.
Working together with their friends.
(Adopted from Sukirman: 2010)
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G. Data Collection Procedure
In collecting data, the researcher have been using two instruments i.e.
observation guidelines and test oral. The types of data collection consisted of
quantitative data in which the instrument used is test and qualitative data in which
the instrument used is observation guidelines. The way to take data as follows:
1. Spoken Test
This research, the researcher have provided an oral test on 15th august
2017. In the first meeting, the researcher have given explaibed about the
material and Plus Minus Iteresting Strategy. The researcher gave the topic
to discussion by the students. The other hand, the students shared their idea
by speaking. But after that the researcher gives first test to know the
students’ prior knowledge. In the last meeting of cycle 1 the researcher
have given the second test to know students’ improvement, if the score is
not reached the research target, the researcher continued to cycle 2 until
reaching the research target.
2. Observation Guidelines
Observation Guidelines is aim to observe the students’ activities during the
learning process. There are some aspects to observe in the learning
process, the aspects including the students’ learning activity, creativity,
feeling of happiness, and interaction.
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H. Data Analysis Technique
After collecting data, the researcher have analyzed them to get valid data.
The researcher two techniques was used in analyzing the data. They were:
1. Quantitative Data
The quantitative data were obtained from the result of the test
(achievement data) that was carried out at the end of the cycles. In terms of the
achievement data, the analysis will be as follows:
a. Comparative Descriptive Analysis
The students’ achievement is analyzed by using comparative descriptive
analysis. This analysis compares the student’s achievement and performance
during the cycles.
b. Statistic Analysis
To know the students’ achievement in each cycle, the researcher used statistic
analysis. The data of students’ achievement was taken based on scoring
classification of English speaking test; pronunciation, grammar, vocabulary,
fluency and accuracy.
1) Scoring and classifying the students’ speaking ability as suggested by
heaton in sity (2015). Here are explained the detailed of the explanation
above with its criteria:
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Table 2.1
The Assessment of Pronunciation
Classification Score Criteria
Very Good 5 Pronunciation is lightly influenced by mother
tongue. A few minor grammatical and lexical
errors but most utterances are correct.
Good 4 Pronunciation is still moderately influenced by
mother tongue but no serious phonological errors.
A few grammatical and lexical errors but only one
or two major error causing confusion.
Average 3 Pronunciation influenced by the mother tongue but
only a few serious phonological errors. Several
grammatical and lexical errors, some of which
cause confusion.
Poor 2 Pronunciation seriously influenced by mother
tongue with errors causing a breakdown. Many
“basic” grammatical and lexical errors.
Very poor 1 Serious pronunciation errors as well as many
‘basic” grammatical and lexical errors. No
evidence of having mastered any of the language
skills and areas practiced in the course
(Heaton in Rusdi, 2015)
Table 2.2
The Assessment of Grammar
Classification Score Criteria
Very Good 5
Make  few noticeable errors of grammar and
word order
Good 4
Occasionally makes grammatical of word order
errors which do not, however obscure meaning.
Average 3
Makes frequent errors of grammar and word
order which occasionally obscure meaning.
Poor 2
Grammar and word order errors make
comprehension difficult. Must often rephrase
sentence or restrict him to basic pattern.
Very poor 1
Errors in grammar and word order as severe as to
make speech virtually unintelligible.
(Heaton in Rusdi, 201
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Table 2.3
The Assessment of Vocabulary
Classification Score Criteria
Very Good 5
Has to make an effort at time to search for words.
Nevertheless, smooth delivery on the whole and only a
few unnatural.
Good 4
Although he has to make an effort and search for
words, there are not too many unnatural pauses. Fairly
smooth delivery mostly. Occasionally fragmentary but
succeeds in conveying the general meaning. Fair range
of expression.
Average 3
Has to make an effort for much of the time. Often has
to search for the desired meaning. Rather halting
delivery and fragmentary. Range of expression often
limited.
Poor 2
Long pauses while he searched for the desired
meaning. Frequently and halting delivery. Almost
gives up making the effort at times limited range of
expression.
Very poor 1
Full of long and unnatural pauses. Very halting and
fragmentary delivery. At times gives up making the
effort. Very limited range of expression.
(Heaton in Rusdi, 2015)
Table 2.4
The Assessment of Accuracy and Fluency
Classification Score Criteria
Very Good 5
The speaker’s intention and general meaning are fair
clear. A few interruption by the listener for the sake of
clarification are necessary
Good 4
Most of what the speaker says is easy to follow. His
attention is always clear but several interruptions are
necessary to help him to convey the message or seek
clarification
Average 3
The listener can understand a lot of what is said, but
he must constantly seek clarification. He cannot
understand and then with considerable effort by
someone who is used to listening to the speaker.
Poor 2
Only small bits (usually short sentence and phrase)
can be understood and then with considerable effort
by someone who is used to listening to the speaker
hardly anything of what is said can be understood.
Very poor 1
Even the listener make a great effort interrupts, the
speaker is unable to clarify anything he seems to have
said.
(Heaton in Rusdi, 2015)
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2) Scoring the students’ achievement
Score = x 100 %
(Adopted from Asnal, 2016)
3) Classifying the students’ score of the first and the second cycle test score
of the students by using this category
Table 3.1
Classification of Speaking Score
No Score Criteria
1 4.01-5.00 Very Good
2 3.01-4.00 Good
3 2.01-3.00 Average
4 1.01-2.00 Poor
5 0.00-1.00 Very Poor
(Adopted from Rusdi, 2015)
4) Classifying the student’s scores of observation in the first and the second
cycle.
Table 3.2
The Classification of Students’ Observation Scores
No Score Criteria
1 90 – 100 Excellent
2 80 – 89 Very good
3 70 – 79 Good
4 60 – 69 Fairly good
5 50 – 59 Fairly
6 40 – 49 Poor
7 < 40 Very poor
(Depdikbud, 1985)
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5) Computing the frequency and the rate percentage of the students’ scores.
F
P = x 100%
N
Where:
P : Percentage (%)
F : Frequency (f)
N : The total number of the students (n)
(Sudjana, 2002: 67)
6) This formula will be used to know the mean score of the students’
achievement:x = ∑
Where:x = Mean Score∑X = The sum of all score
N = The number of subject (students)
(Sudjana, 2002: 67)
2. Qualitative data
The qualitative data were taken from observation guidelines and has been
used for the treatment in each cycle. Qualitative data was the data which in
sentence forms that involve the information about learning activities,
creativities, feeling of happiness and interaction.
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CHAPTER IV
FINDING AND DISCUSSION
This chapter describes both the findings and the discussion of this
research. In the findings section, the researcher shows that the numbers of data
collected during the research (two cycles). Otherwise, the discussion explains and
interprets the findings. In addition, the researcher compares the data collected
between two different cycles. The problem statements of this research are
provided in this section either.
A. Findings
This section is divided into two parts including the finding in the first
cycle and the finding in the second cycle. The explanations are given below:
2. The first Cycle
a. Plan
To conduct this research, all required materials were prepared first,
namely lesson plans (RPP, see Appendix 1:66), test, observation guidelines,
students’ attendance list, instruments of the research, camera and voice
recorder. In the step the researcher prepared what have to do in the action
steps. The meeting was arranged 3 times, two meetings were used to teach
speaking material (Asking and giving opinion) and one meeting used to test
the students speaking abili]ty. Timely, the two action meetings sections were
conducted on August 22th and 24th. Then test was held in the next meetings on
August 29th. As a matter of case, the researcher held first test (preliminary
study) to know the students speaking ability, give the students test in
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individual, and evaluate them before conducting the action in the first cycle.
The test was given on August 15th 2017 to know their speaking ability in
learning English. According to the test, the researcher found that the students
were hardly speaking up in the class because they have less vocabulary, afraid
to make mistakes, moreover in grammar and pronunciation error. Besides,
they did not like English class because the class was boring. Then, the
students were anxiety, feel embrassed, low of confidence and motivation that
made the students did not speak accurately and fluently. Next, the class
environment did not support them to speak English. The mean score of the
preliminary study was vocabulary (1.29), grammar (1.22), Pronunciation
(1.66), and accuracy and fluency (1.40). Four of them were inadequate. These
are the students’ speaking score of preliminary study test:
Table 4.1
The First Score of Students’ test (Preliminary Study)
Vocabulary
Scores (s) Frequencies (f) Percentages (%)
5 0 0
4 0 0
3 1 4
2 8 32
1 16 64
0 0 0
Mean Score : 1.4 25 100
Grammar
Scores (s) Frequencies (f) Percentages (%)
5 0 0
4 0 0
3 0 0
2 8 32
1 17 68
0 0 0
Mean Score : 1.32 25 100
Pronunciation
Scores (s) Frequencies (f) Percentages (%)
5 0 0
4 0 0
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3 3 12
2 14 56
1 8 32
0 0 0
Mean Score : 1.8 25 100
Accuracy and fluency
Scores (s) Frequencies (f) Percentages (%)
5 0 0
4 0 0
3 0 0
2 13 52
1 12 48
0 0 0
Mean Score : 1.52 25 100
The table above showed us the students’ score of the first test
(preliminary study). The data indicated the students’ score in speaking. It
showed that the students’ score were very poor and all the students had
problems in speaking. Therefore, the teacher tried to apply an Interesting
Strategy in his class to overcome the students’ problem and improve the
students’ speaking ability.
b. Action
Action consisted of three meetings. Two meetings were used to teach
speaking material (Expression of Asking and Giving opinion) and one
meeting used to test the students speaking ability.
1) The First meeting
Based on the schedule the first meeting was conducted on Tuesday
22th August 2017 at 09.30-10.20 a.m. This step, the researcher held
activities based on the schedule that arranged in planning stage with
material Asking and Giving Opinion. The class held based on the planning
with plus Minus Interesting. The following activities in the class were:
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a) The researcher entered the class with greetings the students. Then, checking
out the attendance list.
b) Giving warming up (motivation and support) for while in order to stimulate
them involving the material.
c) Telling them what the class was going to do (giving a bit information about
materials or topic learnt).
d) The researcher show them a dialog
e) Asking them to mention vocabularies related to the dialog that has been
introduced
f) The researcher gave chance to the students asking the questions were not
clear.
g) Asking the students to make a dialog in pairs related to the dialog material
that has been given and presenting in front of their friends, their preparation
must be a small note that contain their conceps of speaking and some
vocabularies they sometimes forget.
h) After presenting their presentation, otomaticly there will be respons such a
question or addition made them interact each other.
i) Almost the end of the class, telling the students about their errors that
teacher found during discussing.
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2) The second meeting
The second meeting was conducted on August 24th, 2017. The
class started on 13.20 p.m. up to 14.50 a.m. in the afternoon. The class
activity in the second meeting was similar to the class activity in the first
meeting even this meeting focused on the failed indicators in the previous
meeting. As a matter of case, the researcher gave some clarification
including correcting students’ errors in the first action meeting. The
researcher firstly explained the students’ errors in speaking, about the
grammatical (the use of to be, to have and to do), vocabularies,
pronounciation and their confidence to speak so they can speak fluently
and accurately. After giving several previews about the students’ errors,
the researcher recreated material again and conducted class just the way
the procedures of plus minus interesting held in the first meeting. The
theme circle of this meeting was “How if there is no Math lessons?.” In
this steps the researcher focused on improving the students’ speaking
ability. The following activities in the class were :
a) The researcher entered the class with greeting to students. Then, checking
out the attendance list.
b) Giving warming up (motivation and support) for while in order to stimulate
them involving the material.
c) Telling them what the class was going to do (giving a bit information about
materials or topic learnt).
d) Introducing the theme
37
e) The teacher explained to the students about the situation and condition when
using expression of asking and giving opinions
f) The teacher wrote some examples and demonstrated how to pronounce it.
g) Giving them some questions related to the theme
h) After giving some quiestions, otomaticly there will be a respon that is the
answer.
i) The teacher divided students into a pairs and discussing the theme
j) The students presenting the assigment and performed in the front of the
class.
k) After presenting their presentation, otomaticly there will be respons such a
question or addition made them interact each other.
l) The teacher gave feedback and telling the students about their errors that
teacher found during discussing after finishing their performance.
m) The student and the researcher gave general conclusion. That is about
material that has been done by the students in their discussion.
n) In the end of the session, give the students information about the test in the
next meeting.
3) The third meeting
The third meeting was held on August 29th, 2017. In this section,
the researcher was no longer used the procedures of Plus Minus Interesting
again but she gave the students a compotence test (post-action test) in
order to measure the students’ imrovement of speaking English after
action class. The test was done orally by inviting them two by two doing
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presentation about “How if there is no math lesson?” in front of the class
while the researcher scored their speaking ability grade (vocabulary,
grammar, pronounciation, fluency adn accuracy). This scoring was
individual grade. This is following result of students’ test in the first cycle:
Table 4.2
The Students’ Score of First Cycle Test
Vocabulary
Scores (s) Frequencies (f) Percentages (%)
5 0 0
4 0 0
3 9 36
2 15 60
1 1 4
0 0 0
Mean Score : 2.32 25 100
Grammar
Scores (s) Frequencies (f) Percentages (%)
5 0 0
4 0 0
3 13 52
2 12 48
1 0 0
0 0 0
Mean Score : 1.52 25 100
Pronunciation
Scores (s) Frequencies (f) Percentages (%)
5 0 0
4 4 16
3 7 28
2 14 56
1 0 0
0 0 0
Mean Score : 2.6 25 100
Accuracy and fluency Scores (s) Frequencies (f) Percentages (%)
5 0 0
4 0 0
3 5 20
2 19 76
1 1 4
0 0 0
Mean Score : 2.24 25 100
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Table 4.2 shows describes the students’ speaking achievement
(vocabulary, grammar, pronounciation, fluency and accuracy) of the post
action-test in the first cycle. This kind of data showed us that after giving
students’ action classes (Plus Minus Interesting) strategy in the previous
two meetings of the first class with the material of asking and giving
information/opinion, their conversation grades became quite better even a
bit for each meeting.
Firstly, the mean score of the students’ vocabulary of the first test
before giving action (see table 4.1:35) was only 1.4. that scores come up to
2.32 in the firts cycle test (see table 4.2). in addition, almost 0 (0 (0%)
student), score 1 (16 (64%) students), score 2 (8 (32%) students) hardly
achieved score 3 (4%) student only) score 4 (0 (0%) student) score 5 (0
(0%) student) in the firts test before giving the action. Overall, none of
them got excellent at all. Comparing the firts cycle test (see table 4.2:40),
student achieve score 1 decrease (1 (4%) students), score 2 (15 (60%)
students), score 3 increase (9 (36%) students), score 4 (still 0 (0%)
student), score 5 (0 (0%) student) and score 0 (0(0%) student) remain.
Those all compared scores indicated that students’ vocabulary in the firts
cycle test was better rather than their prior score in the firts score
(preliminary study). As a matter of the firts conclution, this action (using
Plus Minus Interesting) worked a bit well even their improvement was not
high and bringing no students could get excellent yet in both the firts test
(primarily study) and the firts cycle test.
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Secondly, the student’s grammar achievement, both of previous
tables above showed a bit difference grades. In the firts test (preminary
study), the mean score of students’ grammar was 1.32 whereas their
grammar mean score of the firts cycle test was only 1.52. That difference
means students grammar raising better in the firts cycle test. Futhermore,
in the preliminary study (see table 4.1:35), students achieving score 0 (0
(0%)students), score 1 (17 (62.96%) students), score 2 (8 (32%) students),
score 3 (0 (0) student), score 4 (4(0%) student)and getting score 5 (0 (0%)
student) remains. From the comparison, the students problems in grammar
were quite recovered in the firts cycle test.
Thirdly, the students’ pronountiation achievement according to two
data above, the mean score of the students’ of the preliminary study test
was 1.8 whereas their comprehension mean score of the firts cycle test was
upper 2.6. Moreover, the students getting score 5 in preliminary study 5 (0
(0%) student), score 4 (0 (0%) student), score 3 (3 (12%) students), score 2
(14 (56%) students), score 1 (8 (32%) student), getting score 0 (0 (0 %)
student). Comparing to the firts cycle test, the students getting score 5 still
(0 (0%), score 4 (4 (16%) students), score 3 (7 (28%) students), score 2
(14 (56%) students), score 1 (0 (0%) and student getting score 0 (0 (0%)
student). Therefore, the student pronounciation achievment of the firts
cycle test is quite better than their score of the first test (preliminary
study).
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And the last is the man score of the students’ accuracy and fluency
of the firts test before action (see table 4.1:35). was only 1.52. That score
comes up to 2.24 in the firts cycle test (see table 4.2:40). in addition,
almost students achieved score 1 (12 (48%) students), score 2 (13 (52%)
students), hardly achieved score 3 (0 (0%) students), score 4 (0 (0%)
student), score 5 (0 (0%) students) and score 0 (0 (0%) student) in the firts
test (preliminary study). Comparing to the firts cycle test (see table
4.2:40), students achieve score 1 decrease 12 students (1 (4%)students),
score 2 increase 7 students (19 (76) students), score 3 increase from 0 up
to 5 students (5 (20%) students), hardly achieved score 4 (0 (0%)
students), getting score 5 still 0 (0%) student and score 2 students (0(0%)
student). Those all compared scores indicated that the students’ accuracy
and fluency in the firts cycle test was better rather than their prior score in
the preliminary study test. Form a number of comparison explained above,
the researcher took a firts conclution that a few of the srudents’ problems
including vocabulary, grammar, pronountiation, accuracy and fluency in
doing speaking activity could be decreased by using Plus Minus
Interesting strategy.
From all the data above, it can be concluded that in the first cycle
there were improvements in both the students’ understanding of the
material and the students’ participation in the class. Nevertheless, the
researcher was still disappointed because there were still many students
that received bad scores. From a number of comparison explained above,
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the researcher took a first conclusion that a few of students’ problems
including vocabulary, grammar, pronounciation, accuracy and fluency in
doing speaking activity could be decreased by using Plus Minus Ineresting
Strategy. Therefore, the researcher decided to improve the students’
achievements in speaking ability in the next cycle, the second cycle.
c. Observation
Observation was held in both the first and the second meeting by the
researcher and the collaborator. They observed how the students worked,
participated, and assisted together following the class as well as how the
atmosphere of the class in using Plus Minus Inetesting in the expression of
asking and giving information (opinion) material encourage the students.
Further, they analyzed the improvement of the students’ achievement and
found out whether the Plus Minus Interesting was suitable to improve the
students’ speaking ability.
To observe them, they used guidelines of observation. The result of
the observation was analyzed to find out the weaknesses of the strategy.
Observing class was only focused on the first and the second cycle because
the students had post test only in the third meeting with none of teaching
process and observation.
The aspects which were observed during the teaching and learning
process were learning activities, creativity, feeling of happiness, and
interaction. The result of the observation as below:
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Table 4.3
The Results of the Observation in the First Cycle
Aspects Indicators Score
Learning
Activities
Doing their conversation/ assignments based on the
teacher’s instruction
92
Asking question to their teacher if there is an instruction
which is not clear
72
Giving comments and suggestions about their friends’ job 56
Presenting their discussion result without being appointed
by the teacher
52
Discussing and working together with their friends in
doing their assignments
80
Doing assignments from their teacher well 64
Creativities Showing their curiosities with asking question to their
teacher and friends
40
Exploring their ideas 60
Thinking and are not hopeless for looking for answer
using books or asking to their friends
60
Feeling of
happiness
Looking happy in learning process 88
Not feeling sleepy during the teaching and learning
process
68
Interaction Discussing with their teacher 52
Discussing with their friends 88
Working together with their friends 72
Mean Score 67 67.42
Based on the table of observation above, the teaching and learning
process was not maximal. There were still some descriptors which must be
improved.  Beside that, there were also some descriptors that did very well
even though they still needed to be improved in the next cycle.
Looking at the scores in the table of observation, a series of
indicators were gained based on the researcher’s expectation. It was found
that 92% of the students did their assignments based on the teacher’
instruction, 88% of them looked happy in learning process, 88% of them
discussed with their friends, 72% of them worked together with their friends
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and 72% of them asking to their teacher if there is an instraction which is
not clear. Nevertheless, that scores were not enough yet to support the goals
in the class specially to have interaction among students about theme they
learnt.
On the other side, the data above shows that there were many
indicators that needed improvement. It made the teacher tired to explain
things to them often, it caused the teacher has to work hard for making and
motivating the students to know and understand the material also in using
PMI strategy. The result of the observation shows that 56% of the students
gave comments and suggestions about their friends’ jobs, 52% of them
presented their results of discussion without being appointed by teacher,
64% of them did their assignments from their teacher well, just 40% of
them showed their curiosity by asking question to their teacher and friends,
60% of them explored their ideas, 60% of them thought and were not
hopeless to look for answers using books or asking their friends, 68% of
them looked happy in learning process, and only 52% of them discussed
with their teacher.
Based on the table above, the researcher concluded that there were
some indicators which did not perform well. The causes of that were:
1) Not all groups presented their segments because of limited time.
2) The students did not have enough time to discuss with their friends and the
teacher did not have enough time to explain the students’ errors.
3) The condition in the classroom was very hot, crowded, and uncomfortable.
45
4) Not all the members of each group were active or explored their ideas in
their group because the discussion was dominated by the active or clever
students.
5) There were many students who were still afraid and shy to present the
results of their discussion.
6) Many students complained because their lack in abstraction opinion and
vocabulary and they like hang around their friends to cheat.
7) Many students were just silence in their place and they looked like confuse,
they did not know how to initiate object.
8) Just a few of them gave comments and suggestions to their friends’ jobs.
Therefore, researcher might concern on the class participation
improvement in the next second cycle which has not achieved in the first
cycle.
d. Reflection
Based on the results of the observation and the score of the firts cycle-
test were still disappointing, the researcher needed to do stabilization in the
second cycle especially concerning the students’ participation in the class and
the students’ speaking ability through the plus minus interesting strategy. In the
next cycle, the researcher used the different topic because the researcher would
like make the students more interested in teaching-learning process, so the
students’ achievement would be better than in the first cycle.
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3. The Second cycle
a. Plan
The planning in the second cycle was similar to the planning done in the
first cycle. In this step, I was as a teacher prepared the teaching learning
design, such as: lesson plan about speaking ability, the material about speaking
that will be given to the students, research instrument, observation guidelines,
attendance list, and camera. The meeting was arranged 3 times also, two
meetings were used to teach speaking material expression asking and giving
information by using PMI strategy and one meeting used to test the students
speaking ability. Timely, the two action meetings sections were conducted on
September 05th and 07th. Then test was held in next meetings on September
12th. There was an emphasis on the stabilizations of the weaknesses in the first
cycle. The stabilizations of the actions that will be improved are:
1) Using time as good as possible, so that all the planning can be done
well. It is focused on dividing time for each activity.
2) Giving punishments to all the members who do not want to work
together with their friends and are not active.
3) Motivating the students who are afraid, shy, and do not want to present
their jobs. Also, the researcher has to focus on the students who still do
not understand the material.
4) Giving reinforcement and summarizing the material.
5) Encouraging them to ask questions and give suggestions to their friends’
jobs.
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b. Action
1) The first meeting
In the first meeting in the second cycle was conducted on September, 05th
2017 started from 09.30-10.30 am. The researcher still used the plus
minus interesting strategy like in the firts cycle. In this meeting the
researcher focused on improving students’ ability in speaking. These
procedures were given below :
a) Entering the class and greeting all the students.
b) Telling to the students what they will do and what materials will be studied.
c) Dividing the students into 2 person in each groups
d) Giving the same title for each groups
e) Timing the students to looking for the material of the title
f) Giving the students time to discuss the main points of their segment and to
find out the difficult word
g) Asking each student to present her or his segment to the group.
h) Encourage others in the group to ask question for clarification.
i) Floating from group to group, observing the process. If any group has trouble,
make an appropriate intervention.
j) Teacher and students discuss about the material and the teacher gives some
congclution about the material that have been discussed.
k) Closing the meeting.
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2) The second meeting
The second meeting was conducted on September 07th, 2017. All the
activities of the class were different with the activities in the first
meeting. The most important things in the second meeting was forcely
focused on encouraging the students participation in the class by
discussing sections. In addition, this activity concerned on decreasing the
students’ problems found in the first previous meeting.
3) The third meeting
This meeting was conducted on September 12th, 2017. The students were
given a competence test to measure the students’ improvements and
achievement of the teacher in speaking ability through the plus minus
interesting strategy in this meeting. All the students were asked how to
speak English well. The researcher scored their speaking ability grade
(vocabulary, grammar, pronunciation, fluency and accuracy). This
scoring was individual grade. This is following result of students’ test in
the second cycle:
Table 4.4
The Students’ Score of Second Cycle Test
Vocabulary
Scores (s) Frequencies (f) Percentages (%)
5 5 20
4 11 44
3 9 36
2 0 0
1 0 0
0 0 0
Mean Score : 3.84 25 100
Grammar
Scores (s) Frequencies (f) Percentages (%)
5 0 0
4 7 28
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3 15 60
2 3 12
1 0 0
0 0 0
Mean Score : 3.2 25 100
Pronunciation
Scores (s) Frequencies (f) Percentages (%)
5 7 28
4 12 48
3 6 24
2 0 0
1 0 0
0 0 0
Mean Score : 4.04 25 100
Accuracy and fluency
Scores (s) Frequencies (f) Percentages (%)
5 3 12
4 8 32
3 12 48
2 2 8
1 0 0
0 0 0
Mean Score : 3.4 25 100
The table 4.4 above shows that the students’ grades of the second
cycle test. It indicates that the students’ second cycle test increased better
than their first cycle test (see table 4.2:40). The mean score of students’
vocabulary in the first cycle test was 22.2 whereas they get increase in
the second cycle test with mean score 3.84. Besides that, the mean score
of their previous grammar was 1.52 then it became better in the second
cycle test with 2.92. In addition, the mean score of the students previous
pronunciation was 2.6 then it increase become 3.74 in the second cycle
test. Furthermore, their accuracy and fluency of the first cycle test rose
from 2.24 to 3.14 in the second cycle test.
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Moreover, the highest score of students’ vocabulary in the first cycle
test was 3 which was gained by 9 students whereas the highest score in
the second cycle test was 5 which was obtained by 5 students. In similar
words, the score 3 is the highest score of the students’ grammar that
gained by 13 students in the first cycle test, whereas that score 4 is the
highest score although only gained by 7 students in the second cycle test.
Then, the score 4 of the pronunciation was gotten by 4 students only in
the first cycle test whereas the highest score in the second test is 5
students were getting score 5 increase that obtained by 7 students. In
addition, the score 3 of the students’ accuracy and fluency gained by 5
students only in the first cycle test but whereas the highest score in the
second cycle was better tan before is score 5 that obtained by 2 student
only. As a matter of excellent comprehension grade, there are some
students could gain score 5 in some aspects in the second cycle test.
Those all data showing that there was an improvement of students ability
from their vocabulary, grammar, pronunciation, accuracy and fluency of
each. The students’ score at the end of this research increased totally.
This made the researcher really happy. Overall, those quite improvement
indicating the students conversation competence could be recovered and
enhanced by utilizing the use of Plus Minus Interesting.
c. Observation and Evaluation
This observation was done similiarly to the observation in the first
cycle. It was held during the first and the second meeting of this second
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cycle. It observed the students’ involvement in the class inlcuding the
students’ learning activities, creativity, feeling of happiness, and
interaction. Those all things were crossed check in a guidline of
observation.
The result of the observation and evaluation which were done in the
second cycle showed improvement of the students’ participations in the
classroom. In other words, it showed the students’ achievements and the
students’ activities during the teaching and learning process. For clear
information about the improvements, see the following table.
Table 4.5.
Comparison the Results of the Observation between the First Cycle (C1) and the
Second Cycle (C2)
Aspects Indicators Percentage Change%C1 C2
Learning
Activities
Doing their assignments based on the teachers’
instruction.
92 96
+4
Asking question to their teacher if there is an
instruction which is not clear.
72 80
+8
Giving comments and suggestions about their friends’
job.
56 80
+22
Presenting their discussion result without being
appointed by the teacher.
52 72
+72
Discussing and working together with their friends in
doing their assignments.
80 88
+8
Doing assignments from their teacher well. 64 80 +16
Creativities
Showing their curiosity by asking question to their
teacher and friends.
40 72
+32
Exploring their ideas. 60 80 +20
Thinking and are not hopeless for looking for answer
using books or asking to their friends.
60 80
+20
Feeling of
happiness
Looking happy in learning process. 88 92 +4
Not feeling sleepy during the teaching and learning
process. 68 80 +12
Interaction
Discussing with their teacher. 52 76 +20
Discussing with their friends. 88 92 +4
Working together with their friends. 72 76 +4
Mean Score 67.4281.71+14.28
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The comparison score on the table shows, there were some
improvements for the students’ activities. It made the researcher and the
collaborators very happy because the improvements were increase even
though they did not really satisfy. The table above showed that most of
the indicators for each aspect increased.
Besides that, there were still some indicators that did not perform as
accepted. There were many factors that caused that. They were (1) the
students did not have time to comment the other groups’ job because of
limited time, , (2) there were some students that had difficulties exploring
their ideas and (3) There some students were shy asking question to their
teacher.
As for the first aspect, all the indicators performed well even
though they did not satisfy. For the first descriptor in this aspect, for
learning activities there are six indicators that have increase from the firts
to thhe second cycle. First, 92% students doing their assigment based on
the teacher’s instruction in the first cycle and being 96%  in the second
cycle. Second, 72 % students asking question to their teacher if there is
an instruction which is not clear in the first cycle and increase to be 80%
in the second cycle. Third, 56 % students giving comments and
suggestions about their friends’ job in the first cycle and being 80 % in the
second cycle. Fourth, 52 % students presenting their discussion result
without being appointed by the teacher in the first cycle and being 72 %
in the second cycle. Fifth, 80 % students discussing and working together
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with their friends in doing their assignments in the first cycle and being 88
% in the second cycle. Sixth, 64 % students doing assignment from their
teacher well and increase being 80% in the second cycle. Other aspect for
this observation result is creativity which has three indicators. First, 40 %
students showing their curiosities with asking question to their friends in
the first cycle and being 72 % in the second cycle. Second, 60 % students
exploring their ideas for the first cycle and being 80% for the second
cycle. Third, 60 % students thinking and not hopeless for looking the
answer using book or asking their friends for the first cycle and increase
8% in the second cycle. Besides, there also feeling of happiness aspect in
this observation result that has two indicators. First, 880 % students
looking happy in learning process and being 92% in the second cycle and
Second, 68% students are not feeling sleepy during the teaching and
learning process and being 80% in the second cycle. The last aspect is
interaction that has three indicators. First, 52% students discussing with
their teacher in the first cycle and increase being 76% in the second cycle.
Second, 88% students discussing with their friends and being 92% in the
second cycle. Third, 72% students working together with friends in the
first cycle and increase 76% for the second cycle.
This case, the mean score of the first cycle observation was 60
whereas the mean score of the second cycle observation achieved 72.85
Furthermore, the students’ first class observation was only categorized
fairly good whereas in the second cycle the observation score achieved
54
good level. That means there was a bit improvement of students’
participation supporting the conversation in the class with space 10.71.
That improvement caused the researcher becoming proud even that was
not very significant but at least the action process in the second cycle
worked better.
d. Reflection
Although the students’ speaking ability increased, there were a few
unaccepted aspecst of observation including some of those students did not
have enough time to present their presentation and did feedback one another
such as questions, suggests or comments about the theme with their friends in
the class. Some of them hardly explore their mind in English, they had many
things and had made conceps about what to say but still cannot to speak it up
in English. Overal, this reflection reminded the researcher to make a better
class planning or class management in the next class action that she is going
to conduct.
Finally, the students’ speaking score at the end of this research increasing
totally relating to the researcher’s expectation in the beginning. This made the
researcher really happy. It is mean that the actions which were done and had
gone well in speaking ability. So, this research was stopped because the target
from the researcher was achieved.
Besides the increase in students’ scores in the second cycle, the students’
critical thingking, passion, motivation, cooperation and attitudes increased
also. They do not think that English is lesson to learn even English can
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pleasure to learn. They helped each other to understand the material,
respected their friends, and motivated to learn each other. The teaching
processes and the conditions of the class were also being more fun and
interesting. The plus minus interesting strategy really worked.
B. Discussion
Using Plus Minus Interesting Strategy in a speaking activity for an
English class is a suitable strategy for active class. By theme discussed, the
students could tell their friends about what came in their mind when teacher
introduce the theme. This strategy is being considered to influence class
actively. In addition, using PMI strategy encourage students to speak more in
the class and share anything about the theme they were discussed. Therefore,
this kind of strategy can impress the students accomplishing the learning
goals in the class.
During the observation (the first and the second cycle), the researcher
found that the students assisted each other and work both individually or
together for responding their friends’ presentation as effective as they could
do. Each student made a preparation such as a small note or a word map.
Moreover, the class became alive because the students showed their creativity
to responses other friends presentation in different minds. Overall, the class
went in enjoyable atmosphere.
The findings above have proven that using PMI Strategy able to improve
the students’ achievements and performance in speaking. The mean score
increased from the first cycle to the second cycle showed that the students
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participation and performance in speaking activity raised because of PMI.
Moreover, this study had presented that using PMI could motivate and
improve the students’ speaking ability activeness in the class even a bit of
weaknesses still remains in the class including a number of students afraid to
speak up in front of their friends as well as some of them showed their
confidence in front of the other students.
It is possibly assume that using PMI can improve the quality of the
teaching and learning process because this method stimulated students
dominating the class (students centered), being more active, and getting high
participation in the class. Those all advantages related with Deliana’s
statements (2007) said that students have to practice more to get improvement
in speaking skill. By practicing, students must have interaction each other to
make speaking class situation being alive and that could be happened by
doing a dialogue. This because the atmosphere in the class encourage the
students to be more active during the class activity.
The results of the second cycle observation above showed that using Plus
Minus Interesting strategy caused the students’ learning activities, creativity,
emotion, improving critical thingking and participation becoming better.
Further, indicators in observation showed that almost students took
participation, worked together, and helped each others to accomplish the
goals during the class.
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Finally, the main goal of this research of enhancing the students’
competence in speaking ability had been achieved whether individual and
classical goal. It was proven by a quite improvement of their spoken English
grades (vocabulary, grammar, pronunciation, accuracy and fluency) as well
as their class participation from the first cycle up to the second cycle.
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CHAPTER V
CONCLUSIONS AND SUGGESTIONS
This chapter presents the conclusions and the suggestions of this research.
Conclusion describes how about the improvement of students’ speaking ability
after being taught by using plus minus interesting strategy. Suggestions are taken
based on findings and conclusions obtained in this research.
A. Conclusions
Based on the findings on the discussion, the researcher concluded that the
students’ speaking ability at the second grade students of MTs Mahyajatul Qurra’
tends to be improved after applying Plus Minus Interesting as a strategy.
The implementation of PMI strategy can improve the students’ speaking
ability through the participation, performance and the speaking test in the end of
the class. From the test and observation within both first cycle and second cycle
and also from observation guidelines showed that the students’ speaking ability
after being taught by Plus Minus Interesting had significantly improved. Their
spoken English became better in the end section of this research. It proved enough
the effects as well as the benefits of using PMI Strategy in enhancing the students’
speaking ability.
B. Suggestions
The result obtained from this research brings a series of following
suggestions including:
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1. Utilizing Plus Minus Interesting Strategy could be one of some
alternatives of guiding students to master in spoken English
communication.
2. The teacher could use Plus Minus Interesting to improve the students’
involvement in the class including assisting one another, working together
and accomplishing the goals actively.
3. Implementing Plus Minus Interesting should be used as one of active
methods motivating the students to enjoy learning nowadays.
4. Utilizing Plus Minus Interesting could contribute and support students
centered domination in the class. This kind of strategy forced the students
to more actively rather than just keep silent in the class.
5. In teaching English, the lecturer as well as teachers should give their
students opportunity to keep talking rather than giving more speech in
front of them. Letting the students keep sharing as long as they can share
to others. In addition, motivating that students to be more actively
practicing their speaking in order to make their competence better.
Specially for the students, being a creative as well as active students and
taking involvement in the class while working together with your friends during
your circle conversation.
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APPENDICES
Appendix 1. Lesson Plan
RENCANA PELAKSANAAN PEMBELAJARAN (RPP)
A. KOMPETENSI INTI
 KI 1 : Menghargai dan menghayati ajaran agama yang dianutnya
 KI 2 : Menghargai dan menghayati perilaku jujur, disiplin,
tanggungjawab, peduli (toleransi, gotong royong), santun,
percaya diri, dalam berinteraksi secara efektif dengan
lingkungan sosial dan alam dalam jangkauan pergaulan dan
keberadaannya.
 KI 3 : Memahami pengetahuan (faktual, konseptual, dan prosedural)
berdasarkan rasa ingin tahunya tentang ilmu pengetahuan,
teknologi, seni, budaya terkait fenomena dan kejadian tampak
mata.
 KI 4 : Mencoba, mengolah, dan menyaji dalam ranah konkret
(menggunakan, mengurai, merangkai, memodifikasi, dan
membuat) dan ranah abstrak (menulis, membaca, menghitung,
menggambar, dan mengarang) sesuai dengan yang dipelajari di
sekolah dan sumber lain yang sama dalam sudut pandang/teori..
Kompetensi Dasar:3.6 Menerapkan fungsi sosial, struktur teks, dan unsur kebahasaan teksinteraksi transaksional lisan dan tulis yang melibatkan tindakanmemberi dan meminta informasi terkait keberadaan orang, benda,
Nama Sekolah : MTs Mahyajatul Qurra’
Mata Pelajaran : Bahasa Inggris
Kelas/Semester : VIII (Delapan) / 1
Aspek/skill : Berbicara
Alokasi Waktu : 3 x 40 menit
Topik Pembelajaran : Asking and Giving Opinions
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binatang, sesuai dengan konteks penggunaannya. (Perhatikan unsurkebahasaan there is/are).
Indikator:3.6.1    Mengidentifikasi fungsi sosial, struktur teks, dan unsur kebahasaanteks interaksi transaksional lisan dan tulis yang melibatkan tindakanmemberi dan meminta informasi terkait keberadaan orang, benda,binatang, sesuai dengan konteks penggunaannya.3.6.2  Menuliskan fungsi sosial, struktur teks, dan unsur kebahasaan teksinteraksi transaksional lisan dan tulis yang melibatkan tindakanmemberi dan meminta informasi terkait keberadaan orang, benda,binatang, sesuai dengan konteks penggunaannya.3.6.3  Menyebutkan fungsi sosial, struktur teks, dan unsur kebahasaan teksinteraksi transaksional lisan dan tulis yang melibatkan tindakanmemberi dan meminta informasi terkait keberadaan orang, benda,binatang, sesuai dengan konteks penggunaannya.
Tujuan Pembelajaran:
Pada akhir pembelajaran, siswa diharapka mampu:
1. Bertanya dan menjawab berbagai informasi, meminta dan merespon
ungkapan.
2. Mempraktekkan ungkapan merespon ungkapan dala kehidupan sehari-hari
Materi ajar:
Read the following dialogue then practice and make the dialogue and perform in
front of your class.
Dialog 1:
1. A: What do you think of Indonesian?
B: It is interesting.
2. A: What about English?
B : English is interesting and enjoyable.
3. A: Do you like Math?
B: Yes. I like Math.
A: Why ?
B: Because Math is challenging.
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4. A: What about Sport?
B: Sport is challenging too. I like it.
5. A: Do you like Civics?
B: I don’t like civics. We have to memorize many things in Civics.
6. A: What about Science?
B: Science is very important. We can learn many things about life. I like it
very much.
7. A: What do you think about Social study?
B: It is boring, I think.
8. A: What do you think if we don’t study Math?
B: Wow.. It is impossible. Math is very important.
Metode Pembelajaran: Plus Minus Interesting (PMI)
Langkah-langkah pembelajaran:
a. Kegiatan Awal
 Salam dan tegur sapa
 Doa bersama
 Absensi kelas
b. Kegiatan Inti
Pertemuan ke-1
1. Start With the Essential Question
- Pembelajaran dimulai dengan pertanyaan esensial, yaitu pertanyaan yang
dapat memberi penugasan peserta didik dalam melakukan suatu aktivitas.
- Guru memberikan pertanyaan kepada peserta didik tentang ungkapan bertanya
dan memberikn opini.
2. Design a Plan for the Project
- Perencanaan dilakukan secara kolaboratif antara pengajar dan peserta didik.
- Perencanaan berisi tentang aturan main, pemilihan aktivitas yang dapat
mendukung dalam menjawab pertanyaan..
3. Create a Schedule
- Pengajar dan peserta didik secara kolaboratif menyusun jadwal aktivitas
dalam menyelesaikan pembuatan dialog.
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- Aktivitas pada tahap ini antara lain: (1) membuat dialog berpasangan, (2)
membuat deadline penyelesaian percakapan, (3) membimbing peserta didik
ketika mereka membuat dialog.
4. Monitor the Students and the Progress of the Plus Minus Interesting
- Pengajar bertanggungjawab untuk melakukan monitor terhadap aktivitas
peserta didik selama menyelesaikan dialog.
- Monitoring dilakukan dengan cara menfasilitasi peserta didik pada setiap
proses. Dengan kata lain pengajar berperan menjadi mentor bagi aktivitas
peserta didik.
- Agar mempermudah proses monitoring, dibuat sebuah rubrik yang dapat
merekam keseluruhan aktivitas yang penting.
5. Assess the Outcome
- Penilaian dilakukan untuk membantu pengajar dalam mengukur ketercapaian
standar, berperan dalam mengevaluasi kemajuan masing-masing peserta didik,
memberi umpan balik tentang tingkat pemahaman yang sudah dicapai peserta
didik, membantu pengajar dalam menyusun strategi pembelajaran berikutnya.
6. Evaluate the Experience
- Pada akhir proses pembelajaran, pengajar dan peserta didik melakukan
refleksi terhadap aktivitas dan hasil proyek yang sudah dijalankan, proses
refleksi dilakukan baik secara individu maupun kelompok.
- Peserta didik diminta untuk mengungkapkan perasaan dan pengalamanya
selama menyelesaikan proyek. Pengajar danp eserta didik mengembangkan
diskusi dalam rangka memperbaiki kinerja selama proses pembelajaran.
Pertemuan ke-2
Materi ajar:
The teacher will introduce the theme “ how if the students don’t wear uniform to
school”
1) Start With the Essential Question
- Pembelajaran dimulai dengan pertanyaan esensial, yaitu pertanyaan yang
dapat memberi penugasan peserta didik dalam melakukan suatu aktivitas.
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- Guru memberikan pertanyaan kepada peserta didik tentang ungkapan bertanya
dan memberikan opini.
2) Design a Plan for the Project
- Perencanaan dilakukan secara kolaboratif antara pengajar dan peserta didik.
- Perencanaan berisi tentang aturan main, pemilihan aktivitas yang dapat
mendukung dalam menjawab pertanyaan.
3) Create a Schedule
- Pengajar dan peserta didik secara kolaboratif menyusun jadwal aktivitas
dalam menyelesaikan proyek diskusi.
- Aktivitas pada tahap ini antara lain: (1) membuat kelompok diskusi, (2)
membuat deadline penyelesaian diskusi, (3) membimbing peserta didik dalam
berdiskusi (4) siswa mempresentasikan hasil diskusi mereka.
4) Monitor the Students and the Progress of the Plus Minus Interesting
- Pengajar bertanggungjawab untuk melakukan monitor terhadap aktivitas
peserta didik selama menjalankan diskusi dan presentasi.
- Monitoring dilakukan dengan cara menfasilitasi peserta didik pada setiap
proses. Dengan kata lain pengajar berperan menjadi mentor bagi aktivitas
peserta didik.
- Agar mempermudah proses monitoring, dibuat sebuah rubrik yang dapat
merekam keseluruhan aktivitas yang penting.
5) Assess the Outcome
- Penilaian dilakukan untuk membantu pengajar dalam mengukur ketercapaian
standar, berperan dalam mengevaluasi kemajuan masing-masing peserta didik,
memberi umpan balik tentang tingkat pemahaman yang sudah dicapai peserta
didik, membantu pengajar dalam menyusun strategi pembelajaran berikutnya.
6) Evaluate the Experience
- Pada akhir proses pembelajaran, pengajar dan peserta didik melakukan
refleksi terhadap aktivitas dan hasil diskusi yang sudah dijalankan, proses
refleksi dilakukan baik secara individu maupun kelompok.
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- Peserta didik diminta untuk mengungkapkan perasaan dan pengalamanya
selama diskusi berlangsung. Pengajar dan peserta didik mengembangkan
diskusi dalam rangka memperbaiki kinerja selama proses pembelajaran.
Alat dan Sumber Belajar:
 Alat : spidol dan instrument
 Sumber : internet
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RENCANA PELAKSANAAN PEMBELAJARAN (RPP)
Standar Kompetensi:
3. Mengungkapkan makna dalam percakapan transaksional dan interpersonal
sangat sederhan untuk berinteraksi dengan lingkungan terdekat.
Kompetensi Dasar:
3.2. Mengungkapkan makna dalam percakapan transaksional (to get things done)
dan interpersonal (bersosisalisasi) sangat sederhana dengan menggunakan ragam
bahasa lisan secara akurat, lancer dan berterima untuk berinteraksi dengan
lingkungan terdekat melibatkan tindak tutur: meminta dan memberi respon.
Indikator:
1. Bertanya dan menjawab berbagai informasi, meminta dan merespon
ungkapan.
2. Mempraktekkan ungkapan merespon ungkapan dala kehidupan sehari-hari
Tujuan Pembelajaran:
Pada akhir pembelajaran, siswa diharapka mampu:
3. Bertanya dan menjawab berbagai informasi, meminta dan merespon
ungkapan.
4. Mempraktekkan ungkapan merespon ungkapan dala kehidupan sehari-hari
Nama Sekolah : MTs Mahyajatul Qurra’
Mata Pelajaran : Bahasa Inggris
Kelas/Semester : VIII (Delapan) / 1
Aspek/skill : Berbicara
Alokasi Waktu : 3 x 40 menit
Topik Pembelajara : Asking and Giving Opinions
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Materi ajar:
Dialog 2:
1. A: Do you like your school uniform?
B: Yes. I like my school uniform
2. A: What do you think of your white and blue uniform?
B: It is nice.
3. A: What about your sport uniform?
B: It is good. I like it.
4. What do you think about your scout uniform?
B: It is boring. I don’t like the color.
5. What do you think about our school uniform?
B: It is boring, I think.
6. A: What do you think if we go to school without uniform?
B: Wow.. It is very nice. I like it.
Metode Pembelajaran: Project Minus Interesting (PMI)
Langkah-langkah pembelajaran:
c. Kegiatan Awal
 Salam dan tegur sapa
 Doa bersama
 Absensi kelas
d. Kegiatan Inti
Pertemuan ke-1
1. Start With the Essential Question
- Pembelajaran dimulai dengan pertanyaan esensial, yaitu pertanyaan yang
dapat memberi penugasan peserta didik dalam melakukan suatu aktivitas.
- Guru memberikan pertanyaan kepada peserta didik tentang ungkapan bertanya
dan memberikn opini.
2. Design a Plan for the activity
- Perencanaan dilakukan secara kolaboratif antara pengajar dan peserta didik.
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- Perencanaan berisi tentang aturan main, pemilihan aktivitas yang dapat
mendukung dalam menjawab pertanyaan esensial, dengan cara
mengintegrasikan berbagai subjek yang mungkin, serta mengetahui alat dan
bahan yang dapat diakses untuk membantu penyelesaian proyek.
3. Create a Schedule
- Pengajar dan peserta didik secara kolaboratif menyusun jadwal aktivitas
dalam menyelesaikan dialog.
- Aktivitas pada tahap ini antara lain: (1) membuat dialog percakapan, (2)
membuat deadline penyelesaian percakapan, (3) membimbing peserta didik
ketika mereka membuat dialog (4) mempresentasikan hasil pembuatan dialog
siswa.
4. Monitor the Students and the Plus Minus Interesting
- Pengajar bertanggung jawab untuk melakukan monitor terhadap aktivitas
peserta didik selama menyelesaikan dialog.
- Monitoring dilakukan dengan cara menfasilitasi peserta didik pada setiap
proses. Dengan kata lain pengajar berperan menjadi mentor bagi aktivitas
peserta didik.
- Agar mempermudah proses monitoring, dibuat sebuah rubrik yang dapat
merekam keseluruhan aktivitas yang penting.
5. Assess the Outcome
- Penilaian dilakukan untuk membantu pengajar dalam mengukur ketercapaian
standar, berperan dalam mengevaluasi kemajuan masing-masing peserta didik,
memberi umpan balik tentang tingkat pemahaman yang sudah dicapai peserta
didik, membantu pengajar dalam menyusun strategi pembelajaran berikutnya.
6. Evaluate the Experience
- Pada akhir proses pembelajaran, pengajar dan peserta didik melakukan
refleksi terhadap aktivitas dan hasil proyek yang sudah dijalankan, proses
refleksi dilakukan baik secara individu maupun kelompok.
- Peserta didik diminta untuk mengungkapkan perasaan dan pengalamanya
selama menyelesaikan proyek. Pengajar danp eserta didik mengembangkan
diskusi dalam rangka memperbaiki kinerja selama proses pembelajaran.
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Pertemuan ke-2
1. Start With the Essential Question
- Pembelajaran dimulai dengan pertanyaan esensial, yaitu pertanyaan yang
dapat memberi penugasan peserta didik dalam melakukan suatu aktivitas.
- Guru memberikan pertanyaan kepada peserta didik tentang ungkapan bertanya
dan memberikn opini.
2. Design a Plan for the activity
- Perencanaan dilakukan secara kolaboratif antara pengajar dan peserta didik.
- Perencanaan berisi tentang aturan main, pemilihan aktivitas yang dapat
mendukung dalam menjawab pertanyaan esensial, dengan cara
mengintegrasikan berbagai subjek yang mungkin, serta mengetahui alat dan
bahan yang dapat diakses untuk membantu penyelesaian proyek.
3. Create a Schedule
- Pengajar dan peserta didik secara kolaboratif menyusun jadwal aktivitas
dalam menyelesaikan dialog.
- Aktivitas pada tahap ini antara lain: (1) membuat diskusi kelompok, (2)
membuat deadline penyelesaian diskusi, (3) membimbing peserta didik ketika
mereka berdiskusi (4) mempresentasikan hasil diskusi.
4. Monitor the Students and the Plus Minus Interesting
- Pengajar bertanggung jawab untuk melakukan monitor terhadap aktivitas
peserta didik selama menyelesaikan diskusi.
- Monitoring dilakukan dengan cara menfasilitasi peserta didik pada setiap
proses. Dengan kata lain pengajar berperan menjadi mentor bagi aktivitas
peserta didik.
- Agar mempermudah proses monitoring, dibuat sebuah rubrik yang dapat
merekam keseluruhan aktivitas yang penting.
5. Assess the Outcome
- Penilaian dilakukan untuk membantu pengajar dalam mengukur ketercapaian
standar, berperan dalam mengevaluasi kemajuan masing-masing peserta didik,
memberi umpan balik tentang tingkat pemahaman yang sudah dicapai peserta
didik, membantu pengajar dalam menyusun strategi pembelajaran berikutnya.
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6. Evaluate the Experience
- Pada akhir proses pembelajaran, pengajar dan peserta didik melakukan
refleksi terhadap aktivitas dan hasil diskusi yang sudah dijalankan, proses
refleksi dilakukan baik secara individu maupun kelompok.
- Peserta didik diminta untuk mengungkapkan perasaan dan pengalamanya
selama menjalankan diskusi. Pengajar dan peserta didik mengembangkan
diskusi dalam rangka memperbaiki kinerja selama proses pembelajaran.
Alat dan Sumber Belajar:
 Alat : Spidol dan Instrument
 Sumber : Internet
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Appendix 2. Research instrument
THE TEST 1 (INTERVIEW)
GOOD AFTERNOON/HELLO/HI
1. What is your name?
2. Could you spell it?
3. How are you?
4. Can you speak English?
5. Do you like speak English?
6. What will you say if you want to ask an opinion?
7. What do you do?
8. What will you say if you want to ask give an opinion?
9. What will you say if you agree with someone’s opinion?
10. What will you say if you decline with someone’s opinion?
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Research Instrument
 The teacher continued the activity by showing some dialogues to be
repeated. Here are some expressions used:
9. A: What do you think of Indonesian?
B: It is interesting.
10. A: What about English?
B : English is interesting and enjoyable.
11. A: Do you like Math?
B: Yes. I like Math.
A: Why ?
B: Because Math is challenging.
12. A: What about Sport?
B: Sport is challenging too. I like it.
13. A: Do you like Civics?
B: I don’t like civics. We have to memorize many things in Civics.
14. A: What about Science?
B: Science is very important. We can learn many things about life. I like it
very much.
15. A: What do you think about Social study?
B: It is boring, I think.
16. A: What do you think if we don’t study Math?
B: Wow.. It is impossible. Math is very important.
 The teacher will introduce the theme “ how if the students don’t wear
uniform to school” and will ask the students some plus point, negative
poin and interesting poin related to the theme.
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Research Instrument
 The teacher continued the activity by showing some dialogues to be
repeated. Here are some expressions used:
1. A: Do you like your school uniform?
B: Yes. I like my school uniform
2. A: What do you think of your white and blue uniform?
B: It is nice.
3. A: What about your sport uniform?
B: It is good. I like it.
4. What do you think about your scout uniform?
B: It is boring. I don’t like the color.
5. What do you think about our school uniform?
B: It is boring, I think.
6. A: What do you think if we go to school without uniform?
B: Wow.. It is very nice. I like it.
 The teacher will introduce the theme “ how if our school begins at 09:00
a.m” and will ask the students some vocabularies and the plus point,
negative poin and the interesting poin related to the theme.
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Appendix 3. The Result of Students’ speaking Test
TABLE OF STUDENTS’ TEST (PRELIMINARY STUDY)
No Respondents
Criteria
Total Average Final scoreVocabulary Grammar Pronunciation Accuracy andFluency
1 Respondent 1 1 1 2 2 6 1.5 30
2 Respondent 2 2 2 3 2 9 2.25 45
3 Respondent 3 1 1 1 1 4 1 20
4 Respondent 4 0 0 0 0 0 0 0
5 Respondent 5 1 2 2 1 6 1.5 30
6 Respondent 6 2 2 2 2 8 2 40
7 Respondent 7 1 1 1 1 4 4 20
8 Respondent 8 0 0 0 0 0 0 0
9 Respondent 9 1 1 1 1 4 4 20
10 Respondent 10 1 2 2 2 7 1.75 35
11 Respondent 11 1 1 2 2 6 1.5 30
12 Respondent 12 1 1 2 1 5 1.25 25
13 Respondent 13 2 1 2 2 7 1.75 35
14 Respondent 14 1 1 1 2 5 1.25 25
15 Respondent 15 1 1 1 1 4 4 20
16 Respondent 16 2 1 2 1 6 1.5 30
17 Respondent 17 1 1 2 1 5 1.25 25
18 Respondent 18 2 2 3 2 9 2.25 45
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19 Respondent 19 1 1 1 1 4 4 20
20 Respondent 20 1 1 2 2 6 1.5 30
21 Respondent 21 1 1 1 1 4 4 20
22 Respondent 22 2 1 2 1 6 1.5 30
23 Respondent 23 3 2 3 2 10 2.5 50
24 Respondent 24 2 2 2 2 8 2 40
25 Respondent 25 1 1 2 2 6 1.5 30
26 Respondent 26 2 2 2 2 8 2 40
27 Respondent 27 1 1 1 1 4 4 20
35 33 45 38 151 55.75 755
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TABLE OF FIRTS CYCLE TEST
No Respondents
Criteria Total Average Final score
Vocabulary Grammar Pronunciation Accuracy andFluency
1 Respondent 1 2 1 3 2 8 2 40
2 Respondent 2 3 2 4 3 12 3 60
3 Respondent 3 2 1 2 2 7 1.75 35
4 Respondent 4 0 0 0 0 0 0 0
5 Respondent 5 1 2 2 2 7 1.75 35
6 Respondent 6 2 2 3 2 9 2.25 45
7 Respondent 7 2 1 2 1 6 1.5 30
8 Respondent 8 0 0 0 0 0 0 0
9 Respondent 9 2 1 2 2 7 1.5 35
10 Respondent 10 3 2 3 2 10 2.5 50
11 Respondent 11 3 2 2 2 9 2.25 45
12 Respondent 12 2 1 2 2 7 1.75 35
13 Respondent 13 2 1 3 2 8 2 40
14 Respondent 14 2 1 2 2 7 1.75 35
15 Respondent 15 2 1 2 2 7 1.75 35
16 Respondent 16 2 2 3 2 9 2.25 45
17 Respondent 17 2 1 2 2 7 1.75 35
18 Respondent 18 3 2 4 3 12 3 60
19 Respondent 19 3 2 2 2 9 2.26 45
20 Respondent 20 2 1 3 3 9 2.26 45
80
21 Respondent 21 3 1 2 2 8 2 40
22 Respondent 22 2 2 2 2 8 2 40
23 Respondent 23 3 2 4 4 13 3.25 65
24 Respondent 24 3 2 3 3 11 2.75 55
25 Respondent 25 2 2 2 2 8 2 40
26 Respondent 26 3 2 4 3 12 3 60
27 Respondent 27 2 1 2 2 7 1.75 35
58 38 65 56 217 54.02 1085
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TABLE OF SECOND CYCLE TEST
No Respondents
Criteria Total Average Final score
Vocabulary Grammar Pronunciation Accuracy andFluency
1 Respondent 1 4 3 5 4 16 4 80
2 Respondent 2 5 4 5 5 19 4.75 95
3 Respondent 3 3 3 3 3 12 3 60
4 Respondent 4 0 0 0 0 0 0 0
5 Respondent 5 3 3 4 3 13 3.25 65
6 Respondent 6 3 3 4 3 13 3.25 65
7 Respondent 7 3 2 3 2 10 2.5 50
8 Respondent 8 0 0 0 0 0 0 0
9 Respondent 9 3 2 3 2 10 2.5 50
10 Respondent 10 5 4 5 4 18 4.5 90
11 Respondent 11 4 4 5 4 17 4.25 85
12 Respondent 12 4 4 4 4 16 4 80
13 Respondent 13 3 3 3 3 12 3 60
14 Respondent 14 4 3 4 3 14 3.5 70
15 Respondent 15 3 3 4 3 13 3.25 65
16 Respondent 16 4 3 3 3 13 3.25 65
17 Respondent 17 4 3 4 3 14 3.5 70
18 Respondent 18 5 4 5 5 19 4.75 95
19 Respondent 19 4 3 4 3 14 3.5 70
20 Respondent 20 4 3 4 4 15 3.75 75
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21 Respondent 21 4 3 4 4 15 3.75 75
22 Respondent 22 4 3 4 3 14 3.5 70
23 Respondent 23 5 4 5 5 19 4.75 95
24 Respondent 24 4 3 4 4 15 3.75 75
25 Respondent 25 3 3 4 3 13 3.25 65
26 Respondent 26 5 4 5 4 18 4.5 90
27 Respondent 27 3 3 3 3 12 3 60
96 80 101 85 364 90.75 1820
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Appendix 4. Observation Guidelines
The result of the observation in the First Cycle
Aspects Indicators Respondents Percentage1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27
Learning
Activities
Doing their
conversation/
assignments based on
the teacher’s
instruction
√ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √
92
Asking question to
their teacher if there is
an instruction which is
not clear
√ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √
72
Giving comments and
suggestions about their
friends’ job
√ √ √ √ √ √ √ √ √ √ √ √ √ √
56
Presenting their
discussion result
without being
appointed by the
teacher
√ √ √ √ √ √ √ √ √ √ √ √ √
52
Discussing and
working together with
their friends in doing
their assignments
√ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √
80
Doing assignments
from their teacher well
√ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √
64
Creativities Showing their
curiosities with asking
question to their
teacher and friends
√ √ √ √ √ √ √ √ √ √
40
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Exploring their ideas √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ 60
Thinking and are not
hopeless for looking for
answer using books or
asking to their friends
√ √ √ √ √ √ √ √ √ √ √ √ √ √ √
60
Feeling of
happiness
Looking happy in
learning process
√ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √
88
Not feeling sleepy
during the teaching and
learning process
√ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √
68
Interaction Discussing with their
teacher
√ √ √ √ √ √ √ √ √ √ √ √ √
52
Discussing with their
friends
√ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √
88
Working together with
their friends
√ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √
72
Mean
Score
67.42
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The result of the observation in the Second Cycle
Aspects Indicators Respondents Percentage1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25 26 27
Learning
Activities
Doing their
conversation/
assignments based on
the teacher’s
instruction
√ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ 96
Asking question to
their teacher if there
is an instruction
which is not clear
√ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ 80
Giving comments
and suggestions
about their friends’
job
√ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ 80
Presenting their
discussion result
without being
appointed by the
teacher
√ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ 72
Discussing and
working together
√ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ 88
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with their friends in
doing their
assignments
Doing assignments
from their teacher
well
√ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ 80
Creativities Showing their
curiosities with
asking question to
their teacher and
friends
√ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ 72
Exploring their ideas √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ 80
Thinking and are not
hopeless for looking
for answer using
books or asking to
their friends
√ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ 80
Feeling of
happiness
Looking happy in
learning process
√ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ 92
Not feeling sleepy
during the teaching
and learning process
√ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ 80
Interaction Discussing with their
teacher
√ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ 76
Discussing with their
friends
√ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ 92
Working together
with their friends
√ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ √ 76
Mean
Score
81.71
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Appendix 5. Documentation
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